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MHozue uccnedoeaHust noKassblearom, umo rKaue-
CmM8o NpPenooasaHuUs sSI8Aemest CaMbiM SAIKHBIM
axmopom 8 WKONbHOM 0byueHUU. Yuumens ue-
parom 8aXKHYI poJab 8 MpaeKmopuu o0yueHUs
YUAUUXCS. HA NPOMSIKEHUU 8ce20 YuebHoeo npo-
yecca. Xomst 60ULUHCMBO UCCICO008AHULL 83auU-
MOOMHOWEHUTL  npenodagamesib-yueHux  U3sy-
uarom HaUAAbHYO cmaduio WKOJbHO20 06YUeHUs.,
Yy yuumenelli ecmb YHUKATbHASL B03MOICHOCMb
noddeprkams akademuueckKoe U COUualbHoe pas-
suUMuUe YUAULUXCcsl HA 8CeX YPOBHSIX UKOTbHO20 00-
pasosarust. [leno 8 mom, umo J00U 8 Uesnom U
cmyodeHmsbl 8 UACMHOCMU SI8JSIIOMCSL CALOXKHBIMU
CYUeCmeamu Co CAOXKHbIMU NOMpebHOCmaAMU U
xwenaHusmu. Imo Kacaemesi cmydeHmos, mo ecau
OHU He MOMUBUPO8AHbL HA NOCMOSIHHOU OCHOo8e,
oueHb pedKo NPOUCXo0Um npoyecc 00yueHust, ecau
8006we npoucxooum. /Ins asmozo npenodasamenu
Mo2au 6bl cnedums 3a ceoum nogedeHuem U nose-
OdeHuem cmyoeHmos, umobblL 0CO3HAMb 3HAUEHUE
Momueayuu.

Knrouesvle cnosa: yuumeno, yueHukr, 83aUMO0M-
HOWEHUSl YUuumenb-yueHukK, Momueayus, yued-
HbLil npouecc.
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Many research studies have suggested that the
most important factor in student learning in
schools is the quality of teaching. Teachers play an
important role in the trajectory of students
throughout the schooling experience. Although
most research  regarding  teacher-student
relationships investigate the elementary years of
schooling, teachers have the unique opportunity to
support  student’s

development at all levels of schooling. The fact is

academic and  social
that human beings in general and students in
particular are complex creatures with complex
needs and desires. With the regards to students,
very little if any learning can occur unless students
are motivated on a consistent basis. For that
educators could watch students and their own
behaviors to

become  self-aware

understandings about motivation.

of new

Keywords: teacher, student, relationship teacher-
student, motivation, educational process.

Memories of childhood remain with us throughout the whole of our life.

We often look back to the years of our youth. If we happen to meet old friends
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from school it is not surprising that the conversation usually turns to the
times we spent there. Time flies, the years pass, but the memories of our
school days remain clear in our minds. After all, we attend school for nearly a
quarter of our live. It often happens that we become students again when we
are already grown-up. In any case we all continue to learn throughout the
whole of our life. We can never say that we know enough, that our education
is now complete. For children school is a place where they do serious work
and enjoy themselves as well, where they gain knowledge, where they grow
into adults, where they fall in love for the first time. As children school domi-
nates our life. We are always talking about it: 'm going to school, I was at
school, school begins or is over, I like or don"t like going to school etc. When
talking about school, we can hardly avoid mentioning the person most closely
linked with this in situation - the teacher — and his difficult, demanding but
at the same time rewarding profession. Perhaps he decided to become a
teacher a long time ago. How many of us have wanted at one time or another
to become teachers? We thought it would be nice to have two months™ holidays
as teachers have. Or we liked the teacher of mathematics, geography or the
teacher of foreign languages. Or it was the subject itself that attracted us to
the idea of becoming a teacher.

However, to become a teacher, it is not enough just to graduate from a
university. There is no university in the world where love and understanding
for children are taught. This is something you must feel inside you. A teacher
is not just a person who goes into the classroom and teaches the thirty names
on his register. A teacher must have an informal and friendly relationship with
the class as a whole and with each individual member of it. The teacher often
plays the role of father or mother. A young person chooses him as someone
he can trust and confide in, someone who is willing to listen to his problems
and will advise and help him. If a relationship is built up based on mutual
understanding and respect, the teacher can restore the young person’s self-
confidence and give him the feeling that he is not alone. “Relationships are at
the heart of teaching since it is an activity based on communication” (Mac-
Grath, 2005, p.57). Some of the necessary elements that build and maintain
constructive relationship include trust, be on their side, treat everyone with
respect all of the time, be in charge and lead them to achievement, work to-
gether, and show you can listen and accept what the student says. Empathy
can help to build a trusting relationship. (MacGrath, 2005).

There is substantial research on the importance of teacher-student re-
lationships in the early elementary years. However, little is known about the
effects of teacher-student relationships on high school students. Studies show
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that early teacher-student relationships affect early academic and social out-
comes as well as future academic outcomes (Pianta 1992), but few researchers
have looked at the effects of teacher-student relationships in later years of
schooling. Researchers who have investigated teacher-student relationships
for older students have found that positive teacher-student relationships are
associated with positive academic and social outcomes for high school stu-
dents. Although many studies focus on the importance of early teacher-stu-
dent relationships, some studies have found that teacher-student relation-
ships are important in transition years; the years when students transition
from elementary to middle school or middle to high school. Studies of math
competence in students transitioning from elementary to middle school have
found that students who move from having positive relationships with teach-
ers at the end of elementary school to less positive relationships with teachers
in middle school significantly decreased in math skills. For students who are
considered at high risk for dropping out of high school, math achievement is
significantly impacted by the perception of having a caring teacher. Further-
more, students who went from low teacher closeness to high teacher closeness
significantly increased in math skills over the transition year, from elementary
to middle school. These studies show that relationships with teachers in the
later years of schooling can still significantly impact the academic achieve-
ment trajectories of students (Midgley et al., 1989).

Teachers are responsible for more than just academic enrichment. If you
want to be a great educator, you must connect with your pupils and reach
them on multiple levels, because the best teachers are committed to their stu-
dents’ well-being both inside and outside the classroom. By forging strong re-
lationships, educators are able to affect virtually every aspect of their students’
lives, teaching them the important life lessons that will help them succeed
beyond term papers and standardized tests. What can a teacher do to improve
attitudes of student towards his/her life?

1) Recognize the quality of mental condition in students, eg. using dif-
ferent scales. The Ryff [Is Scales of Psychological Well-Being is a theoretically
grounded instrument that specifically focuses on measuring multiple facets of
psychological well-being. These facets include the following:

1. self-acceptance (dissatisfaction with self / positive attitude towards
self, worries about own character / accepts both own good and bad qualities,
etc.)

2. the establishment of quality ties to other (few trusted relationships
with others / many trusted relationships with others, is interested in how
others are doing / isolates self from the others, etc.)
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3. a sense of autonomy in thought and action (emphasis on expectations
and evaluation of others / makes own decisions and is independent, etc.)

4. the ability to manage complex environments to suit personal needs
and values (has problems to handle daily affairs and environment / sense of
ability to adequately manage own activities and surroundings, etc.)

5. the pursuit of meaningful goals and a sense of purpose in life (does
not have the sense of the meaning of life / has the meaning of life, has few
goals / has objectives and plans, does not have the values that are giving the
meaning to his life / has the values that are giving the meaning to his life, etc.)

6. continued growth and development as a person (a sense of personal
stagnation / a sense of continuing development, the feeling of boredom /
openness to new experiences,etc.).

2) Relevantly and sensitively intervene preferentially there, where it is
the most acute. The

teacher has the difficult task of closely observing and in a spirit of trust
listening, if the adolescent is willing to talk. His role is to disrupt entrenched
patterns of adolescent [1s behavior that hamper him to push his existence and
quality of life to a higher level. He needs to instill to adolescent the concept of
life changes for the better, meaningful and joyful, but these are not possible
without perceiving a particular state of life, in which the adolescent is, as
modifiable.

3) Helping the adolescent to search for such a meaning of his/her life,
that is deeper than mechanical effort to survive this day. (Zavis, 2016)

It is not always easy to change a student’s life, which is why it takes a
great teacher to do so. Whatever the student needs to help them, a life-chang-
ing teacher will be there for them. While you will spend your entire career
learning the different ways you can change your students’lives, here are four
aspects that are directly affected by great teachers:

1. EDUCATION

Teacher has come up with the importance of content knowledge, peda-
gogical content knowledge, general pedagogical knowledge, curricular
knowledge, contextual knowledge and process knowledge. A great teacher
makes learning fun, as stimulating, engaging lessons are pivotal to a student’s
academic success. Some students who are more prone to misbehavior, tru-
ancy or disengagement are more dependent on an engaging teacher. Making
your classroom an exciting environment for learning will hold the students’
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fascination, and students learn best when they are both challenged and inter-
ested. It’s part of motivating students, which may not be easy, but which will
benefit students immeasurably in the long run.

2. INSPIRATION

Have you ever had a teacher who inspired you to work harder or pursue
a particular goal? Were you inspired to become an educator by one of your
own great teachers? Inspiring students is integral to ensuring their success
and encouraging them to fulfil their potential. Students who are inspired by
their teachers can accomplish amazing things, and that motivation almost al-
ways stays with them. Inspiration can also take many forms, from helping a
pupil through the academic year and their short-term goals, to guiding them
towards their future career. Years after graduation, many working profession-
als will still cite a particular teacher as the one who fostered their love of what
they currently do and attribute their accomplishments to that educator.

3. GUIDANCE

Teachers can also be a trusted source of advice for students weighing
important life decisions. Educators can help their pupils pursue higher edu-
cation, explore career opportunities and compete in events they might other-
wise have not thought themselves able to. Students often look to their teachers
as mentors with experience and knowledge, and, as an educator, you will al-
most definitely be asked for advice at some point during your career.

4. MOTIVATION

Student motivation is an essential element that is necessary for quality
education. The motivated student has the inner strength to learn, to discover
and capitalize on capabilities, to improve academic performance and to adapt
to the demands of the school context.

A possible reason for the association between academic improvement
and positive teacher-student relationships is students’ motivation and desire
to learn (Wentzel, 1998). Motivation may play a key role in the relationship
between teacher-student relationships and academic outcomes. Motivational
theorists suggest that students’ perception of their relationship with their
teacher is essential in motivating students to perform well. Students who per-
ceive their relationship with their teacher as positive, warm and close are mo-
tivated to be more engaged in school and to improve their academic achieve-
ment. Students’ motivation to learn is impacted positively by having a caring
and supportive relationship with a teacher (Wentzel, 1998). There are many
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aspects of interpersonal relationships that have the potential to influence ac-
ademic motivation.

What is Motivation?

Motivation is a hypothetical construct. It cannot be directly and scien-
tifically measured. Psychologists concerned with learning and instruction use
the term motivation to describe those processes that can energize and give
direction or purpose to behavior. (Wlodkowski, 1989)

Motivation is probably the most important factor that educators can tar-
get in order to improve learning. Motivation is defined as the act or process of
motivating. The condition of being motivating is a motivating force, stimulus,
or influence, incentive, drive, something (such as need or desire) that causes
a person or students to act. (Merriam-Webster, 1997)

It is almost universally accepted that there is a positive correlation be-
tween motivation and learning. Motivation is closely linked to student’s per-
ceptions of teacher expectations. Studies of middle and high school students
have shown that students shape their own educational expectations from their
perceptions of their teachers’ expectations. Students who perceive that their
teachers have high expectations of their academic achievement are more mo-
tivated to try to meet those expectations and perform better academically than
their peers who perceive low expectations from their teachers. Due to the in-
fluence of expectations on motivation, expectations can be an important factor
on a students’ academic achievement.

Conclusion

In the fast changing world of the early 21st century public education is
also changing. As part of the changes the role of schools and education will
also be different both in the educational system and in the society. Together
with them the role of teachers will also change. Today, information and com-
munications technologies infiltrate classrooms around the world at an exceed-
ingly rapid place. In the wake of this influx, educators face growing challenges
as they teach a very “wired” — and more and more “wireless” generation of
students using technology that is evolving every day. Together with the
changes, new expectations appeared towards our schools. Nowadays schools
need to teach their learners how to gain information and how to select and
use them. Concept of learning to learn has slowly become a very important
element of teachers” job. Teachers are in a new situation in future education.
But even so, the most important tool in the learning process remains the re-
lationship between teachers and pupils. A great emphasis is placed on both
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initial and in-service education programs which are to prepare teachers to
meet new demands.
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